This study investigates the relationship between Iranian EFL (English as a Foreign Language) learners' sensory preferences: Visual, Audial, and Haptic (VAH) and the learners' speaking strategy use across proficiency. To this end 146 Iranian EFL learners studying English at different levels of language proficiency, participated in this study.
Introduction
Today in the field of second language learning, it is unanimously agreed by most scholars and practitioners that both the degree and rate of achievement in the process of foreign language learning are affected by individual learner differences, e.g., learning styles (Ellis, 1985; Williams & Burden, 1997) . Along the same line, without a doubt language learning strategies influence second language learning. Hence, the research on the strategies learners use, how and when, aids teachers and researchers alike. In addition, a broad variety of factors may affect the choice of language learning strategies, i.e., age, prior knowledge, attitude, motivation, aptitude, and anxiety in second language learning have been shown to be strongly related to the choice of language learning strategies (Guilloteax & Dornyei, 2008; Ortega, 2003; Vandergrift, 2005) . The present study will focus on the relationship between Iranian EFL learners' learning sensory preferences (VAH) and the learners' speaking strategy use across proficiency.
Language learning strategies, as one of the significant criteria in language learning amongst many, have (Nakatani, 2006; Razmjoo & Ghasemi, 2011; Wu, 2008; Yang, 2007; Yaman & Kavasoglu, 2013) to name but a few. Learning style research has not lagged behind and quite a number of research studies have been done in Iran in recent years. (Behabadi & Behfrouz, 2013; Moghadam, Razavi, & Jayervand, 2013; Nosratinia, Mojri, & Sarabchian, 2014; Ramezani, Dehgahi, & Hashemi, 2015; Vaezi & Shahroosvand, 2015) . However, no research has been conducted with reference to learning style and specifically speaking strategy across proficiency.
Review of Literature Learning Strategies
According to Chamot (2004) , learning strategies are:
The conscious thoughts and actions that learners take in order to achieve a learning goal. Strategic learners have a good understanding of what a task entails, and the ability to orchestrate the strategies that best meet both the task demands and their own learning strengths. (p. 14)
Various researchers (Dornyei, 2005; Oxford, 1990; Rubin, 1987; Stern, 1992) have classified language learning strategies based on their unique viewpoint on this notion. Among all the taxonomies, probably Oxford's (1990) is the most accepted; in which she divided Language Learning Strategies (LLS) into two main categories, each containing sub-categories:
(1) Direct strategies: memory, cognitive, compensation strategies, communication strategies; (2) Indirect strategies: metacognitive strategies, affective strategies, social strategies. Numerous studies have been conducted in the LLS. However, few have done research on speaking language learning strategies (Nakatani, 2006; Razmjoo & Ghasemi, 2011; Yaman & Kavasoglu, 2013) . Nakatani (2006) developed a questionnaire, named the Oral Communication Strategy Inventory (OCSI). This study uncovered that students with high oral proficiency tended to use specific strategies, such as social affective strategies, fluency-oriented strategies, and negotiation of meaning. Razmjoo and Ghasemi (2011) developed a model describing speaking strategies for EFL learners by taking into account the effects of learners' gender and proficiency on the application of strategies. Along the lines of Nakatani's study, Yaman and Kavasoglu (2013) carried out a study in which they adapted OCSI into Turkish. It was concluded that non-verbal strategies which existed in Nakatani's original inventory did not appear in the adaptation form. Instead, the items that consisted of nonverbal strategies gave loadings to negotiation for meaning strategies, which implied that the purpose of the interlocutors while using one strategy may be culture specific.
Learning Style
According to Reid (1987) , learning styles or learning preferences are the various ways of how a learner acquires, retains, and retrieves information. Reid (1995) believes that one major category of learning styles relevant to the field of foreign language learning is sensory or perceptual learning styles which are related to the physical environment in which we learn and involve using our senses in order to perceive data. Reid (1995) classifies learning styles into auditory (preference of learning through listening), visual (preference of learning through seeing), tactile (preference of hands-on work), kinesthetic (preference of whole-body movement), individual and group learning. O'Brien (1990), however, looks at three sensory learning style preferences: visual, auditory, and haptic learning.
Many style related research studies have been conducted in TEFL (Teaching English as a Foreign Language) and most recently a number of Iranian researchers have become just as interested as their international counterparts (Behabadi & Behfrouz, 2013; Fahim & Samadian, 2011; Moghadam, Razavi, & Jayervand, 2013; Nosratinia, Mojri, & Sarabchian, 2014; Ramezani, Dehgahi, & Hashemi, 2015; Vaezi & Shahroosvand, 2015) . Behabadi and Behfrouz (2013) attempted to explore the characteristics of good language learners in the Iranian context. In terms of styles, the findings discovered that there was a high correlation between high scores in IELTS and possessing Kinesthetic, Auditory, and Visual styles. It also revealed that the learners were not very interested in group work.
In the same year, Moghadam, Razavi, and Jayervand (2013) aimed to find out the relationship between the Iranian ESL (English as a Second Language) learners' intelligence and perceptual learning styles in English language learning. The main results of this study showed that the most preferred learning style was kinesthetic learning style whereas the less preferred style was individual learning style. And linguistic intelligence was the most used intelligence among the learners; however, musical intelligence was the least used intelligence among the students who participated in the study. Nosratinia, Mojri, and Sarabchian (2014) , intended to find the degree of relationship between Iranian EFL learners' learning styles and their preferences in using specific language learning strategies. This study revealed a statistically significant relationship between EFL learners' affective strategy. Ramezani, Dehgahi, and Hashemi (2015) explored the learning style preferences of 40 Iranian students at Marefat Iranian high school in Kuala Lumpur. The results of the study revealed that learning style preferences of Iranian students were different according to their gender. Female students preferred auditory learning as their major learning style, while male students preferred kinesthetic more. In the same line, four years back Fahim and Samadian (2011) , aimed at finding a relationship between the sensory style preference of learners and their years of experience as EFL students at secondary school level in Iran. The implication of this study was that there was in fact a significant relationship between the sensory style preference of learners and that the experienced learners showed a flexibility towards the different learning styles whereas the non-experienced showed no flexibility. Vaezi and Shahroosvand (2015) investigated the relationship between Iranian EFL learners' and teachers' sensory preferences (Visual, Auditory, and Kinesthetic (VAK)) and the learners' achievement in speaking. Results of this study exposed the matching Iranian EFL learners' and teachers' sensory preferences (VAK) had a significant effect on the learners' achievement in speaking.
Up to the present time, no research has attempted to reveal the relationship between the EFL learners' preferred learning style and speaking learning strategies across proficiency. Hence, the present study aims at responding to the following question:
Is there a correlation between the learning styles of the participants and their preferred speaking strategy across proficiency?
Method
The participants of the present study included (146) EFL learners studying at two EFL schools in Tehran, Iran. Their age ranged from 16 to 32. The participants were selected based on their level of proficiency. 
Data Analysis and Results
The data were analyzed using multivariate ANOVA (MANOVA) which had three main assumptions; normality of the data, homogeneity of variances, and homogeneity of covariance matrices which were all supported. The analysis revealed that (1) The proficiency levels had a weak to moderate effect on the learning styles of Iranian EFL learners (F (12, 254) = .071, p = .667, partial η 2 = .036 representing a weak to moderate effect size); (2) The preference of language learning strategies had a weak to moderate effect on the learning styles of the Iranian EFL learners (F (24, 516) = 1.03, p = .421, partial η 2 = .046 representing a weak to moderate effect size); and (3) There was a moderate interaction between proficiency levels and preference of language learning strategies on the learning styles of the Iranian EFL learners (F (48, 786) = 1.12, p = .262, partial η 2 = .064 representing a moderate effect size). 
Discussion
A number of studies have been conducted in Iran in recent years regarding EFL learning styles (Fahim & Samadian , 2011; Ramezani, Dehgahi, & Hashemi, 2015) . Also two studies were conducted to probe the relationship between learning styles and strategy use (Nosratinia, Mojri, & Sarabchian, 2014; Vaezi & Shahroosvand, 2015) .The first study revealed a statistically significant relationship between EFL learners' affective strategy and their learning style. The second study revealed that matching Iranian EFL learners' and teachers' sensory preferences (VAK) had a significant effect on the learners' achievement in speaking. Based on the results of the present study and to some extent in accordance to Nosratinia, Mojri, and Sarabchian (2014) findings, it was concluded that there was a moderate interaction between proficiency levels and preference of language learning strategies on the learning styles of the Iranian EFL learners.
Conclusion
There are various elements, including environmental factors, such as light, sound, design, etc., which may influence learning style preferences; in addition, emotional elements as well as social elements have equal contributions, too (Kinsella, 1995; Dunn & Griggs, 2000) . This research only explored sensory learning style preferences with regard to speaking strategies across proficiency, without considering the gender factor as most of the participants were male. Further research on other contributing factors will be useful to gain more insights into learning style preferences in individuals.
Numerous research studies have been conducted all around the world and in Iran too with reference to learning styles. O'Brien's (1990) sensory style was categorized into three distinctive groups, i.e., Visual, Auditory, and Haptic or Tactile. Up to now, it seems that English language course books have catered for the needs of language learners with regard to the visual and auditory sensory preference through the inclusion of a large number of pictures and CDs; however, the Haptic or Tactile learning style which is supported physically acting out what is being learnt, e.g., hands on work activities like are-work, are near to none except for young learners. This is of course culture bound and would seem not befitting at all to Eastern traditions.
In the end, it is hoped that this research will help the English teachers and English learners gain awareness of the fact that there is a weak to moderate interaction between proficiency levels and preference of language learning strategies on the learning styles EFL learners. Knowledge in this regard could perhaps assist teachers in lesson design, delivery methods, and appropriate material choice for effective classroom teaching.
